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Abstract

A general consensus has been created on the need for the presence of effective
school leaders who have can improve the quality of teaching-learning. Instructional
leadership is a comprehensive activity which provides learning opportunities for
teacher professional development and student academic achievement. This study
was qualitative of descriptive exploratory type. Thematic analysis and themes
network were used to identify the behaviors and dimensions of instructional
leadership. In order to collect and identify themes, theoretical foundations and
opinions of experts in this field were extracted and coded by analyzing the sources
published texts during 1990-2018 which were indexed in databases. Due to the
large number of sources, a number of them were selected based on sample criteria.
In the present study, the coding first was done manually by studying the
teaching learning leadership-related articles and documents (line by line) and
computer coding was done with MAXQDA after completing the manual coding.
Then, the results of these two codings were compared with each other, and the
Holsti’s approach was used to calculate the reliability, the reliability of which was
0.92.. Findings indicated that instructional leadership has eight dimensions, 25
components and 177 behaviors whose dimensions include defining the school’s
vision, school-based supervision, action research, the teacher professional
development, preparation, monitoring of the teaching-learning process, distributive
leadership, and curriculum management.
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Introduction

Leaders have received a lot of attention in
management-related studies because of the
special effects they have on the behavior of their
followers. Different styles and characteristics
have been mentioned for effective leaders.
Teaching-learning leadership is able to properly
encourage the teacher through appropriate
behaviors, and increase their satisfaction while
improving their motivation, such leaders while
creating insight and value insight in self-
awareness of their behavior, benefit from the
knowledge and ability of teachers and provide the
context for effective activity of teachers. In other
words, teaching-learning leadership seeks to
complement capabilities or eliminate
shortcomings by taking advantage of each of the
characteristics of teachers (Linburg, 2010: 66).
Instructional leadership became a dominant
model at schools from the very beginning of the
effective school movement during 1980-1990
when the role of the principal in effectiveness was
considered. Leithwood&Levin. (2010), in one of
the most comprehensive studies, reviewed 131
articles and books published on school principal
leadership introduced the instructional leadership
model as one of the dominant models at school
out of seven leadership models. Unlike other
models, instructional leadership is an indigenous
and school-specific style, targeting school
principals. Edmonds & Law (2014) discussed
instructional leadership style for the first time.
During the recent years, the emphasis of
educational supervision has been on the teaching-
learning process aimed at improving the quality

of teaching, specialization and
professionalization of teacher work, and
improving learning  conditions.Instructional

leadership as a model for school leadership and
management peaked in the US during the 1980s
before being influenced by transformational
leadership in the 1990s.Instructional leadership
has recently been manifested as a global
phenomenon in the form of "leadership for
learning”.During the 1980s, some studies
emerged on effective schools (Bossert et al, 1982;
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Edmonds& Law, 2014; Hawley &Rosenholtz,
1984) focusing on policymakers and researchers
focusing on teaching-learning leadership.
According to the results of research, school
principals do not have the necessary quality in
this regard. The results of numerous researches
also confirm this fact and have discussed the lack
of knowledge and skills necessary for school
leadership (Wang, et al.2019; McCart et al, 2016;
Sailor & MccCart, 2016). According to the results
of exploring the causes of this problem, most
leaders are not trained enough to take on the role
of school manager (Sailor& McCart, 2016) and
are not fully prepared and equipped for the
challenges they face (Ibrahim, 2012).Leaders
have also acknowledged in many cases that the
training provided at universities has not prepared
them for school leadership (Wang, et al.2019;
MccCart et al, 2016). Therefore, another concern
is that the roles and skills of school principals that
are emphasized in training programs are specific
to the industrial age and do not meet the
challenges and complexities of the schools of the
present age. Furthermore, many researchers have
questioned the adequacy of traditional programs
for preparing and licensing school principals
(Ibrahim, 2012; Schilber et al, 2012) and claim
that school principals training programs have
traditionally focused on knowledge, but In
addition to strong basic knowledge, today's
school principals must have the skills to apply
that knowledge in school, as well as the
inclinations and attitudes to use their knowledge
and skills effectively. Evidence in Iran also
confirms that there are no special requirements
and scientific criteria in this field, even the
available statistics show that only 8% of school
principals in Iran have a degree in education
management, so many researchers, policy makers
and educational organizations are trying to find a
solution to these challenges and concerns, and
teaching-learning leadership seems to be a key
part of these strategies and education reforms.
The effectiveness of leadership behaviors are the
factors beyond classroom processes including
teachers' professional development, preparation,



supervision of the teaching-learning process,
instructional leadership process (distributive
leadership), curriculum management, learning
experiences, behavior and learning outcomes of
students, professionalism of teachers, learning
environment, and individual characteristics of
students. Taking a systematic look at the current
school in Iran, it can be stated that the problems
and difficulties of this organization are doubled.
On the one hand, principals in Iran do not yet
have the models of the instructional leadership
process. On the other hand, there is no coherent
professional 135 standard for their professional
preparation and development in the teaching-
learning process. Considering the essential role of
leaders in the teaching-learning process in
achieving individual, organizational-institutional
and social goals among teachers and students, as
well as the challenges which these processes face,
adequate preparation of instructional leaders to
play the current professional roles of teaching-
learning, or the professional development of
school leaders are vital as the focal point of the
country's education. Due to the strategic
significance of developing patterns  of
instructional leadership behaviors of schools
managers and the lack of a comprehensive,
systematic and local framework to organize and
lead the efforts related to preparation and
development models of the teaching-learning
process of principals. This study seeks to answer
the question What are the Behaviors and
Dimensions of Instructional Leadership Among
Elementary School Principals?

Method

The research method was qualitative of
thematic analysis which is one of the appropriate
analysis techniques in qualitative research.
Thematic analysis is a process which can be used
in most qualitative methods and can make it
possible to convert qualitative information into
guantitative. This method was part of qualitative
research and a method for recognizing, analyzing
and reporting patterns in qualitative data (Abedi
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Jafari et al., 2011: 154) and is a process or tool
for analyzing textual data. In this way, it turns
scattered and diverse data into rich and detailed
data (Braun, & Clarke2006). The tools of this
method include theme format analysis and
thematic network analysis, which are typically
used in thematic analysis. The theme format
introduces a list of themes (Abedi Jafari et al.,
2011). The population of this study was
determined based on the research objectives
including all books, articles, and other documents
related to the subject of instructional leadership
available in the authoritative scientific databases

"Scopus"”, "Elsevie", "Science Direct", "
Noormags "," Irandoc "," Civilic " during 2000-
2019. Numerous sources raised several

perspectives on leadership learning, selecting,
observing, and reviewing the studied units based
on research objective. The reason for this type of
selection means that the selected samples provide
the maximum amount of information based on
the research question (Martinez-Salgado, 2012).
Based on the present study, the purposive
sampling method was selected for this study. This
form of sampling includes selecting the studied
units based on the purpose research objective
(Tashakkori& Teddlie, 2010). Keywords and
indicators of instructional leadership were used to
search for articles related to the research subject.
In the initial studies, 210 documents were found
based on the keyword. After reviewing their
titles, it was found that most of them were related
to other areas of leadership knowledge while 57
documents related to instructional leadership
were selected for review. A number of 35
documents were selected after reviewing the
abstract and the content of the documents. Due to
the emphasis on the richness of the study, 13
documents were rejected due to the lack of
information and inadequate quality. Finally, 22
documents were obtained which were selected for
full review and thematic analysis. Criteria for
accepting articles are shown in Table 1.



Table 1: Criteria for accepting documents and resources

Criterion Criterion of accepting Criterion of not accepting
documents documents
Language of documents Persian and English Non-Persian and English
and resources
Time of publication of  From 2000 to the first half of Before 2000 and before
documents and resources 2019 and from 2002 to the first 2005
half of 2019
The subject of the Instructional leadership Items other than
document behaviors instructional leadership
behaviors
Type of study Book, dissertation, article, Personal comments and

report

Status of document
information and resources

In order to assess the validity of this study, the
Global, organizing and basic themes were
selected and confirmed by studying the
theoretical foundations, research background,
research objectives and resources, and also the
opinions of a group of experts were considered
and the final modification was performed. In this
study, coding was conducted manually by
reading the articles and documents related to
instructional leadership. Then, the results of these
two types of coding were compared with each
other and Holsti’s approach was used to calculate
the reliability, the formula of which is: PAO
=179x2 /(230+155) = %922M/ (n1+n2) Where
Holsti’Percentage of Agreement Observation

Complete author and publisher
information

unpublished reports
Documents with incomplete
information

(PAO) represents the percentage of agreement
observation (reliability coefficient), M represents
the number of agreements in the two coding
stages, nl indicates the number of coded units in
the first stage, and n2 indicates the number of
coded units in the second stage. This figure varies
between zero (no agreement to a full agreement).
Findings Table 2 shows the coding results along
with the basic, comprehensive and organizing
themes. The identified concepts regarding the
themes of dimensions and indicators of
instructional leadership have eight
comprehensive themes, 25 organizing themes and
177 basic themes.

Table 2. A variety of global, organizational, and basic themes related to instructional leadership behaviors

GT oT BT
Depicting a favorable perspective from the future of school
o Determining school mission
3 () Explaining the perspective for staff, students, parents and
=3 = society
=3 = - - -
o2 8 Creating a common understanding of the perspective,
= E missions and goals of school among stakeholders
?’5_ o Encouraging others to move in the direction of the school's
z -3 mission and goals
= g Developing policies to realize the school’s vision
=S. Z. Providing a sense of insight for school
g' E Determining common goals and perspective for school
with the cooperation of others
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Encouraging others to move m the direction of the school's
nussions and goals
E)cvcloping a common posstive perspective and goal for
the future of school and policies to achicve it

(

Determuning clear school goals
Linking goals toacther
Clanfymg educational goals

comtinue table i(contiuucdb

BT

BOMSIA 8 |00l dip Fumnep

WOt g unmuesa()

Depicting a favorable perspective from the future of school

Determunang school mession

Explaiming the perspective for staff. students, parents and society

Creating a comumon understanding of the perspective, massions
and goals of school among stakebolders

Encouraging others 1o move n the derection of the school's
mission and goals

Developang polacies to realize the school’s visson

Providing a sense of insaght for school

Determinang comumon goals and perspective for school wath the
cooperation of others

Encouraging others o move 1n the direction of the school’s
misssons and goals

Developing 2 common posstive perspective and goal for the
future of school and policaes 1o achieve it

s f Furmusxa()

Dietermmning clear school goals

Linking goals together

Clanf\ins ceducational goals

Coordinating goals with currecula

Establixhmg standards and policees

Preparing a long-tecrm plan

Dcsigning orgnmzational strocthares

Codiiving academec performance goals

uos asadne posegq coys

(oesasadng [eamg )

U ADINS [OERgAL00IST])

Holdeng confercnces before and after the observation

Sufficeent informaton asbout the coatent bc'ms observed

Mastering the procedures amxd tools for collectmg classroom data

Usms classroom obscrvation data

Obscrving the teachmg of teachers

Sclccting supeorvisory approaches to the Ievel of teacher growth
and maturity based on basic knowledge. teaching skills, mtrinsic
motivation

An understanding of the complex world governing the dassroom

Data analvsss and interpretation

Evaluating the monstoring cycle to determine strengths and
weaknesses

Analyzmg, fisdmg, and designang solutions to classroom
problems

oLy

Considering the individual needs of teachers for professsomal
growth

Determining a standard level for teacher professionalism

Designing professtonal and group-ocsented activises through
teachers' imner motivations
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Creating a2 vancty of opportunitres to satisfy the specific needs of
teachers in professional devcdlopment

Creating a sensc of belonging to a professional growth program

Preventing the teachers” job plateau

Helping teachers in the competency-building stage

Helpeng teachers in the passion and keaming phase

Welcoming innovative ideas and suggestions at school

Professscnal guadance and counsching of teachers for job
promotion

Professsonal commenting on the performance and compelencies
of tcacher

i‘mvidmg opportunibes for teachers' indivadual learming

Turgonod 50

Technical 1caching

Collaboraton-based teaching

Suppocting adult learming

Encouraging cach other to participate in deep thinking about their
work

Frocing up tme for principals to effectively observe the class of
teachers who really need bhelp

Shaning experiences and expertise with other teachers

Effectiveness on job stages (carcer development) of teacher

Understandmg cach other's 1dcas and scarching for answers

Observing cach other’s classrooms

Transfernng teacher traaning, especially mnovation in carmculum
or instructxonal planning. 1o classroom activibes

Fu oy

Facilitating the carcer development of novice teachers to become
mare professional

Helping novace teachers to tum their status into becoming formal
teachers

l_)csigning and implementing inductxon programs 10 mect the
educational needs of teachers

Neceds assessment of movice teachers

Building context for a posstrve transstion from the stage of
preparation to the stage of long-term job promotion

(AR Y

ey

woay o1 Fugei o

Providing basic steps to facilitate the teaching-leaming process

___Expanding the rescarch process mnformally

Providmg programs for teachers” research learmang

Providing a platform for conducting research at school

ldcmifving the tcachers who are interested m action research

Explamng the benefits of action rescarch for teachers

Remunding the rescarch teachers to announce the time and place
of the research actron mectmg in the arex

Encouraging the teacher to bave action rescarch and take rnisks in
a safe envronment

Providing the nocessary resources to implement training

programs

ey uonsy
2y Suimmg

Communicating with colleagues who partscipate in the research
action program

Askmg tor specialized help from other colleagues 1n action
rescarch programs

E.nnmng that observance of the actxon research conditions

Providing opportunities for teachers to talk to cach other

Providing and using new perspectives for teachers
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Holding group and weckly mectings in action rescarch programs

Using teachers as Jearmning centers, study specialists, counscloes
and school pancgpals to provide expert assistance

2p BuneigaE)

Providang opportunities for rescarchers to participate in action
rescarch progects

Appreciating the teachers’ help in action rescarch projects

Establishmng mectings, annual conferences for rescarch teachers

Helpang the publication of professzomal and semmi-professional
magazmes

Printing and distribating research and teacher-cescarcher findings

Oral presentation of projects and using the AP Zooce website

IO |0 Juanudo (AP [PUDISSJ0u]

Judo[MIP Jyea]

Encouraging and stumulating the spint of retesting and rethsnking
repetitive and routine job methods among teachers

Telping the teacher in sclf-direction and sclfreflectbon
mdependently in educational activitics

Creating 2 link between individual needs and the developmental
stages of teachers and the challenges of working life

C onstdcn'ng the teacher as an active learmer at work

Diverse formation of in-service Jearmang

Creatmg knowledge whale fulfillang dasly tasks whach can
improve trmning

(K Suies)
proessajord) sdnos Funey]

Providing a platform for tcachers to create pure lcarnang
opportunatics with the belp of collcagues

Encouraging participation in in-service learning to traun
peofessionals in the educational environment

Guading people to gam mew professional kmowledge outside of
school by creating opportunibies to attend professiomal, scientific and
meetings

Creatmg a platform for teachers to share cach other’s experiences

Talking to teachers and tcachers with cach other

Emphasizing the professional growth in the social context

Creating structures o develop a partiapatory culture in leaming

Emphaszrzing the discussion and coliaboratson between groups of
students

Linkmg teachers’ individual and group learming goals wath scheol
orgamzational development

Creating work networks with teachers at otbher schools

Giving lcarming opportunstses to teachers at other schools

Forming professional associations with the particgpatbion of

2 s teachers of 2 region, provance and country
i
o
> 5 Interacting with extracurmcular institutions, including
o!: universitaes
Exchange of learmang and shared knowledge among teachers at
schools
Establishing constructive and open professional interaction
= -~ between teachers
28 Avosding communication masinterpretations
?;‘ g Listenmg actively
: % ] Having imterpersonal commumcaton skills
3 = g Establishing constructive relationshsps and interactions with the

commaunity { parents. schools, and outside institutions)
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Establshing effoechve communscatzon with teachers

Having efiective conflict solving skills

Elimim'lmg commumication barmers

) B pying)

Creating and strengthening the spint of accepting failure as an
cxpernience for a better future

Creatmg trusst for positive relationships with the school

Having behavioral stability (consistent and reliable leadership
behaviors)

Respocting the opimions of staff and tcachers

Respecting teachers’ nghts to have dafferent ideas

Creating 2 sense of togetherness with teachers

Trustmg in collecagues and their judgments abowt the teaching
process

Furpapogy

Being prepared before askmng someone else to do something

Coordinatson between words and behaviors

Ethical toods to improve school curmicula

Different attitudes and frameworks of ethecs. professsonal codes
of cthics

Beaing informed that they are always seen by everyone

Entering the school first and keaving the school after all

Operatmy 1o a2 transparent and open manoor

Treating teachers fairdy. justly. honestly and respectfully

Junuey )

Fu i oudu)

Creating an atmosphere of professional trust with mutual respect

Creating an envronment for the teacher to keamn creative teachang
strategics

Creating an atmospherce in which teachers foel respected

Creating an stmosphere for teachers who feel they have the
abalsty to work with principals

saam o FuIpia og)

Obtammang a vancty of funding from companies. chanties and
rernment funds to support keaming and sclf -govemnance projects

Providing the neoessary resources and support to wse the best
teaching methods and models

Prowviding extcrnal resources 1o support school goals

Granting matenial rewards, promotrons, or both to those who
came up with new xleas

Budgeting and allocating resources to support lecarming,
organizing and mobilizing resources to advance school activities

Efficient management of school financial resources and budget

soond
o ey 0 ey 2 T ooy oy

Funs og ot s

Collaborative teaching with teachers in desigming and teaching
lessons

Facilitating the achievement of educatioaz] goals

Helping the teacher in guiding the students’ learming process

Controlling and modsfymg of teachers’ teaching process

Allocating and controlling the training time

Providing the teachers with feedback to the teaching-learning
process

Comparmg school results with expected performance levels

Ju oy o
posmgER(]

“oliecting and analyzing data and information oa a regular and
continuous basss

Focusing on continuows improvement and resualts

Selecting expervenced teachers who have a satisfactory
performance to present thesr supervisory activitics

Continuous monitoring of student progress

|u

Helpng teachers in wsing teaching awds and 1ools
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Helping teachers in the approprniate evaluation of students

Discussing with teachers abowt cvaluating data

Determuning high-level, transparent expectations for teachers,
staff and students

Determining the high standards for school performance

diysopexy Sanngusi(]

Furyew uoesaop
puw Ful A[08 WG4

Using common approaches to problem solving

The use of rescarch by teachers, cspecially action rescarch to
solve ther professional problems

Helping teachers in the process of solving individual,
ocganizational, and classsroom problems

Participation of school members in the decssion-making process
and empowerment of individuals

Providing mformation and other parameters reguired for teachers
1o make appropnate decesions

Having the skills of megotiation and consensus building to solve
the relevant issacs

peoadde X1 og)

Providing opportunitics for teacher participation to design.
Implementing a shared vision, goals and massion of the school

Developing a culture of collabomtion and particspatory decision-
making foc improvang the school

Creating a sense of sclf-efficacy for teachers by appreciating
thesr actsons and providing the required suppost to reduoe teacher
stress due o implementing new mitiatives and mpovations at school

Shanng responsibilstaes for the professional development of
teacheors at school

Leadership with a particspatory apperoach instead of relying on
rules and procedures

Developmg an atmosphere in whach teamwork, coliaboratson,
and contimuous growth are valued

NGNS ANRIDQR [0

Creating a sense of ownershap and self-direction

Creating a spinit of cooperation among school members

A 1 1 a participato Ve

Participatory kadership for improving schools

Creating the context for the ground for inter-group and imter-
group micraction among teachers

Provxdmg teachers wath the opportunity 1o make participatory
docisaons

Engagement of tcachers ax responsibic and thoughtful
professsonals in the process of improving knowledge and skills

s Srumu wiy noeun )

um sy Fupy

The link between planning and smplementatson

l_)cu'gning and prepaning educational programs

Guidang the cumculum based on students’ needs

Teachers' justification for focusang va activitses and content 1n
iexthooks

!-l:dcsignmg the lesson educabion orgamazaton

Helping teachers 10 design teaching and Jearning

Respooximg to the needs of exploratxaons m society

Helping teachers 1o provide bomework for students

Helpeng teachers m providing effective teachmg

Currsculum development and research

Teacher participatyon in all stages of curmculum plannimes

Developing some strategees to help the teacher improve exasting
skalls
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Table 3. Dimensions and components of instructional leadership

Dimensions

Components

defining the

Determining the mission

school’s vision

Determining the goals and values

School-based
educational supervision

Classroom-based supervision (clinical

supervision)

Helping the job advancement (career

development)

Peer couching

mentoring

action research

Facilitating the Action Research

Strengthening the action research process

Dissemination of action research results

Teacher development

Professional growth of

Learning groups (professional learner community)

Iraghens Forming learning networks
Communicating effectively
Building trust
Preparing Modeling

Improving the Collaborative culture

Provide resources

Data-based monitoring

Monitoring the learning-

Direct monitoring

teaching process

Indirect monitoring

Distributive Problem solving and decision making
leadership Holistic approach
Participatory culture and atmosphere
Curriculum design Curriculum
management Acting Curriculum
Depicting the thematic network and  dataanalysis can be defined and modified and the

interpreting the themes

At this stage, the themes obtained from the
theoretical foundations of the network were
drawn in a coherent manner (Fig. 1). For this
reason, the themes were shown in form of a
network to eliminate the idea of any hierarchy
among them. Although there is no specific rule on
the number of themes which form the network, it
was attempted not to have the number of themes
too high or too small so that the implementation
of the fifth step and judging the data would not be
difficult. In this case, the proposed themes for
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data can be analyzed accordingly. At this stage,
the depicted thematic networks were reviewed
and analyzed. The network of depicted themes is
a tool for analysis not the analysis itself .Using
such networks, we obtained a deeper
understanding of the meanings of the text and the
obtained themes were described and the pattern
in them was identified. After creating the
thematic networks, we referred to the original text
and interpreted them with the help of such
networks.
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Fig. 1 - Dimensions and components of instructional leadership
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Discussion and conclusion Based on the research
findings, eight dimensions of behavior necessary

for instructional leadership were obtained:
"depicting a school’s vision ", "school-based
educational supervision”, " action
research","professional growth of teachers",
"preparing”, "monitoring the teaching-learning
process”,  distributive  leadership”,  and
"curriculum  management” as  discussed

below.defining vision: The first dimension of
instructional leadership is depicting a school’s
vision, which includes the determination of
mission, goals, and values. The indicators of a
successful instructional leader in this regard
aredepicting a favorable perspective of the future
of the school with the cooperation of teachers and
staff, determining clear mission and goals for
school, explaining the perspective for teachers,
staff, students, parents and the society.The
findings of this study are consistent with the
studies of , Bellibas& Mehmet, (2018), Doriset et
al. (2017), Strahovnik (2016), Hildebrand (2016).
Another dimension of instructional leadership is
school-based educational supervision, which
involves classroom-based supervision (clinical
supervision), Help to career development, Peer
couching, and senior teacher.The teacher-
centered supervision model based on the clinical
model is the study of teacher behavior in the
classroom in a systematic way and in an
Collaborative culture and mutual respect and
involves a set of activities which lead to
improving teacher training and professional
growth before or during the service. The
dimension of action research includes facilitating
the process of action research, strengthening the
process of action research, and disseminatingthe
action research results. The results indicated that
the leader and teacher's awareness on the teacher-
researcher plan leads them to the teacher-
researcher project.On the other hand, the attitude
and practice of the leader and giving sufficient
time for teachers in the classroom have a great
effect on the successful implementation of
teaching in the teacher researcher plan.Also, the
findings of this study are consistent with the

144

studies of Doriset et al. (2017), Bluetooth (2017),
and Trilce (2016). The next theme is the
professional growth of teachers, which includes
teachers individually, learning  groups
(professional learning community), and the
formation of learning networks.This study is
consistent with the studies of Han and et al(2016)
who stated that action research can be considered
as an exception in research methods in the field
of humanities, especially educational sciences,
the origin of the educational theorizing of the
thoughtful teacher and consequently the link of
action with the results obtained from this
theorizing.The findings of this study are
consistent with the studies of Bellibas ,(2018),
Doriset al. (2017), Strahovnik (2016),
Hildebrand, (2016). The growth and development
of teachersis another dimension for instructional
leadership.The findings of this study are
consistent with the studies of Bellibas , (2018),
Doris & Stich (2017), Trilce (2016), Hildebrand,
(2016). Thus, the professional development of
leaders and their perception has a significant
effect on the professional development of
teachers and student success (Boudreaux,
2015).Chetty  (2007) in a study entitled
"Management system of education and
professional ~ development of  managers"
considered the dimensions of professional
development of principals including four areas of
personal characteristics (intelligence, creativity,
self-management, etc.); professional abilities
(interactive, competitive and organizational
leadership, etc.), specific characteristics
(professional  knowledge, risk management,
entrepreneurship, etc.) and personality type
(social adjustment, being active and social,
emotional stability, etc.).In this study, it was
attempted to design and prepare a professional
development program for meeting the
professional development needs of a group of
newly appointed principals.The findings of this
study are consistent with the studies of Bellibas ,
(2018), Doriset et al. (2017), Strahovnik (2016),
Hildebrand, (2016.( The next theme is monitoring
the learning-teaching process. A successful



instructional leader has the necessary knowledge
in the field of curriculum, teaching methods,
teaching and assessment, assessment, etc.
Successful instructional leaders are those who
pay special attention to the improvement of the
quality of education and learning at school. They
improve teaching and learning conditions,
provide the best learning environment for
students, and support teachers in teaching.
Successful leaders use training time appropriately
and effectively.Hanet al(2016) defining the
school’s mission, managing curriculumand
instruction, promoting a positive learning
climate, observing and improving instruction,
and assessing the 145 instructional program. The
school leadership skills acquired in this study are
often related to a group of teachers and staff and
a group of students, but generally have different
meanings for each group: For example, a
principal may have verbal skills in relation to
teachers and staff, but may not communicate
effectively verbally with adolescent students and
may have difficulty while conveying the concepts
in a language they can understand. The following
suggestions are provided based on research
findings about teaching-learning leadership.
the necessary facilities and requirements be
provided to implement the school management
model based on teaching-learning leadership by
policy makers at higher levels in the education
system. @ the necessary instructions and
regulations be developed for the operation and
implementation of the teaching learning
leadership model and made available to schools.
@ dynamic and effective communication be
established between the school and the
surrounding community to implement the
teaching-learning leadership model. @ to explain
the role of social and cultural institutions
affecting education and alignment with the school
in the process of implementing the model for
them and the necessary measures to be taken to
follow up. @ It is suggested that principals with a
spirit of interaction and biological experience
based on the student-centered teacher be
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appointed in schools. @ It is suggested that
teachers be sensitive to the participatory culture
in their classroom management and teaching
methods.
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